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The Sabar is a Scheduled Tribe that falls into a sub-category known as the Particularly 
Vulnerable Tribal Group (PVTG). In some parts of India, PVTGs are socio-economically 
and demographically vulnerable. Education is considered a key element for improving the 
socio-economic condition of the Sabars. Compulsory and free education has been introduced 
in Article 21A as a fundamental right for all children in the Indian Constitution. This 
study examines the factors contributing to absenteeism and dropout among Sabar children 
in the village of Satyadaspur, South 24 Parganas, West Bengal. Historically, this community 
migrated from Mayurbhanj, Odisha, and Paschim Midnapur, West Bengal during colonial 
rule. The low literacy level and pre-agricultural mentality of this community have compelled 
them to continue traditional occupations such as hunting, gathering, and fishing for their 
livelihood. From a very early age, they engage in catching crabs, clams, mussels, fish, and 
similar activities. In the present study, both qualitative and quantitative methods have been 
used to examine the extent of absenteeism and dropout at the elementary level. The study was 
conducted among 127 children (including a small number of Sabars in the age group of 14 to 
18 years) and 200 adult Sabar individuals.

Introduction
Education is the most powerful medium for building human capabilities and personality. Every 

individual empowers their thoughts, choices, and personal endowments through this instrument. 
Education helps eradicate poverty and inequality in society (Biswas and Krishnan 2017). In 1948, the 
Universal Declaration of Human Rights stated in Article 26 that all children should have equal access 
to at least elementary and fundamental or basic education. The article also stipulates that education at 
this stage must be compulsory. It is axiomatic that education promotes understanding, tolerance, and 
friendship among all nations, racial, or religious groups (Kaffenberg, Sobol, and Spindelman 2023).

The World Conference on Education (1990) convinced all governments to aim for Universal 
Primary Education by the year 2000. However, this goal has not been achieved even after the target 
year. The United Nations has undertaken numerous projects to ensure universal primary education 
worldwide. In the context of India, school dropout is a major hindrance to the progress of primary 
education. UNESCO reported in 1989 and 2007 that India spends 3.5% of its gross domestic product 
on education, which is extremely low compared to many countries (M. Sekher 2014). Nobel Laureate 
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economist Amartya Sen has pointed out that dropout is a phenomenon in the Indian education system 
that results in negative effects on social, economic, political, and cultural processes (Diaz, De-Leon 2016).

Article 366 (25) of the Constitution of India refers to those communities considered by the President 
of India under Article 342 as Scheduled Tribes. The tribal area has predominantly been divided into five 
zones: i. North-eastern region, ii. Central region, iii. Eastern region, iv. Southern zone, and v. Island 
region (Joy and Srihari 2014).

The unequal distribution of irregular attendance and high dropout rates is evident among 
marginalized people in India. Recent reports from the National Family and Health Survey (NFHS) 
and similar sources reveal that dropouts at the elementary education level are mostly from the poorest 
sections, downtrodden segments of the population, and a sizeable portion of those living in the most 
underdeveloped areas. As noted in one survey, dropouts have occurred primarily among SC/ST and 
Other Backward Communities (Biswas & Singh 2022).

Numerous factors contribute to discontinuation of studies and dropout. Jordan et al. (1994) 
identified difficulties in bearing education expenses, family needs, child marriage, child labor, and lack 
of family support as pull factors for dropout. Push factors are related to the school environment, such 
as discipline policies, regular attendance requirements, examination systems, unsatisfactory teaching-
learning processes, and poor behavior, which contribute to student absenteeism. These push and pull 
factors do not encourage academic progress. According to Watt and Roessingh (1994), apathy toward 
education is a major contributing factor to the completion of elementary education. School, family, 
and the surrounding environment often demotivate students from pursuing formal education. Student 
disengagement leads to attraction or distraction toward workplaces. Thus, child labor is increasing due 
to the engagement of people in unorganized sectors (Doll, Eslami, and Walters, 2013).

In India, marginalized populations still lack access to quality education. To expand education at 
the marginal level, the goal of universal elementary education was implemented in 1992 through major 
policies such as the Right to Education Act (2009), Sarva Shiksha Abhiyan (2001), and the Mid-day 
Meal Scheme (1995), among others, to encourage elementary education and reduce dropout rates (Paul, 
Rashmi, Srivastava, 2021). Attitude toward school is also a significant factor that influences teaching 
and learning. According to Celik (2011), “Attitudes are defined by words such as emotional content, 
important beliefs, reactions, prejudices, evaluations, and state of readiness.” Influential factors such 
as personal opinions, life experiences, school environment, students’ socio-economic level, ethnicities, 
and mother tongue shape attitudes toward learning. Children often choose work over study due to low 
learning outcomes. The pattern of low achievement and lack of future advancement from education 
leads children to focus on work, resulting in higher dropout rates (Yildiz, Kiziltas, 2018). A positive 
student-teacher relationship encourages a positive attitude and higher student attendance. Classroom 
environment and peer group relationships also affect student attendance. In fact, studies show that peer 
relationships motivate academic achievement (Seker, 2010).

Background of the Study
India accounts for 8.7% of the Scheduled Tribe (ST) population. Around 700 tribes (with overlapping 

categories in some states and union territories) have been scheduled under Article 342 of the Indian 
Constitution. Among them, the Sabars are included and are considered a Particular Tribal Group. 
However, only in West Bengal and Odisha are the Sabars classified as a Particular Vulnerable Tribal 
Group (PVTG). The Sabar community is settled in Madhya Pradesh, Maharashtra, Odisha, Gujarat, 
Rajasthan, Jharkhand, Chhattisgarh, Andhra Pradesh, West Bengal, and Karnataka (Abid, Ansari, and 
Haque 2022). Socio-economic background plays a major role in receiving the benefits of government 
schemes. According to the present author, Sabar is a generic term, and a host of communities are 
included under the umbrella of Sabar. The low literacy rate and poor socio-economic conditions of 
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tribal communities are important factors in assessing marginality among the downtrodden groups in 
India. However, the literacy rate has increased due to government schemes among Hindus, Muslims, 
Christians, and agricultural tribes. The primitive counterparts, especially those communities who eke 
out their living by hunting and gathering, are not obtaining adequate educational benefits due to lack 
of awareness, poor socio-economic conditions, and limited parental involvement (Halder and Duary 
2002). The PVTGs are mainly small populations, at a pre-agricultural stage of economy, and have lower 
literacy rates. Previously known as Primitive Tribal Groups (PTG), they are now renamed Particular 
Vulnerable Tribal Groups (Duary 2002).

Around 75 socio-economically disadvantaged Particularly Vulnerable Tribal Groups are found in 
17 states and Union Territories of India. Sabar is one such group, economically dependent on forest 
resources. They collect roots, fruits, vegetables, flowers, honey, fish, pigs, insects, and other items for 
their own consumption and often sell their collected products in the local market (Paramanik 2021).

References to the Sabar can be found in Hindu epics such as the Ramayana, Mahabharata, Mangal 
Kavya, and others. During the colonial period, the community was stigmatized as a criminal tribe 
(CT) because, according to police records, some of their ancestors engaged in theft and other criminal 
activities for survival. The Criminal Tribes Act was repealed in 1952, as criminality is not a community-
bound practice but an individual attribute. Another reason for repealing the CT Act was that it denied 
the concept of ‘criminality by birth,’ which is incompatible with modern concepts of rights and justice. 
After independence, a Criminal Tribes Enquiry Committee, known as the Ananthsayanam Ayyangar 
Committee, was established in 1949–1950. The report of this committee suggested that the notified 
criminal tribes might be underprivileged and that they need freedom and liberty like other Indian 
citizens (Brown, Jadhav, Raghavan, Sinha 2021).

The family structure includes all members working together as a unit of production. Labor-based 
work requires collective efforts, such as collecting honey, fish, and other resources. As they depend on 
forest resources for survival, physical effort is needed collectively. The labor-based system divides roles by 
gender and considers women physically weak (Pramanik 2021).

Tribal communities in urban areas have achieved higher literacy rates than their counterparts in rural 
areas. The tribes in West Bengal with lower literacy rates are mostly the Savar, Sauria, Parhaiya, Gorait, 
Lodha Kharia, and a few others (Halder and Duary 2002). Dropout rates among Sabar pupils, especially 
in rural and backward areas, are higher due to the reluctant and negative attitudes of parents toward 
educators. Child education is not prioritized by parents whose own educational status is also poor. In 
addition to domestic responsibilities and financial support, gender bias is present in their community 
because of the patriarchal structure. Girls’ education is not valued as highly as boys’, who are seen as the 
support for their parents in old age (Jana, Khan, Chatterjee, Sar, and Das 2014).

Tripura recommended the concept of multi-ness pedagogy in the education system. This concept 
allows for a multi-tribal-centric pedagogy and curriculum in the education systems of multiethnic 
and multilingual democratic states. The emergence of traditional formal education has reduced the 
importance of learning in the mother tongue. Kokborok is a language that no longer exists in the 
linguistic syllabus in Tripura. The present young generation of the Borok community expresses a keen 
interest in studying in the Kokborok language because it is easier and more interesting than the currently 
prescribed language (Tripura 2015).

Childhood development in this region for the present study was based on the natural and social 
requirements around the children, where they grow by forming bonds through social relationships. 
This growth mainly depends on temporal space and social relationships. In the theories of childhood 
development, time and space have been described as “metatheoretical dimensions.” Both of these spaces 
have been utilized for the progress of Indian tribal students. This concept should be invested in for their 
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bright future. The social space is the area where they spend most of their childhood. For this study, the 
school was taken as a temporal space where bonding through social relationships grows.

Kalinga Institute of Social Science (KISS) has taken the initiative to support and promise a bright 
future through education. This school maintains a schedule of regular attendance and academic classes, 
and provides learning opportunities such as vocational, athletic, and artistic training. In addition to formal 
education, the institution also places value on several other aspects, such as developing moral values, caring 
for others, value education, giving back to society, taking responsibility, exhibiting self-control and proper 
behavior, and being proud and respectful of tribal heritage (Finnen, Sahoo, and Pramanik 2016).

Language is not only a medium of expression but also an instrument to enhance communication. 
In the teaching-learning approach, language can spark the development of classroom interaction 
and collaboration. This approach can be implemented through: 1. The teacher’s experience in using 
language and conveying culture in the classroom, and 2. Creating a collaborative environment in class 
by using these elements.

During classroom interaction, the native or local language and dialect play a significant role in making 
activities more collaborative and in building interpersonal relationships with peer groups. Teachers and 
students can listen to each other and share their insights and inputs.

One of the pioneers of constructivist theory, Vygotsky, explains methods of teaching and learning 
activities in the classroom. He identifies three elements: “everyday” concepts, “scientific” concepts, and 
the “zone of proximal development” to establish his ideas.

The “everyday concept” begins with daily life experiences that arise from a lack of awareness and 
volition. The “scientific” concept develops through conscious awareness and volition. The “zone of 
proximal development” refers to the development of cognitive abilities and learning through social 
interaction. A child observes the activities and examples set by adults and gradually develops the ability 
to perform these tasks independently, without support or assistance. The zone of proximal development 
occurs when a child’s mental functions advance through cooperative or collaborative processes, such as 
adult assistance and participation.

The collaborative space is more successful when two or more students either complement or 
challenge each other at a given point. Otherwise, according to the theory, that space fails to be a “social 
learning” environment (Nag 2024).

Objectives
The aim of this study is to assess reluctance to attend school and attitudes toward learning. To achieve 

this, two objectives have been set: 1. Identify factors contributing to absenteeism and dropout among 
Sabar children. 2. Examine students’ attitudes toward school.

Research Questions

Research questions guide a study and are derived from the literature review and observations during 
field piloting. The following research questions have been constructed for this study:

1. Does the socio-economic condition of the Sabar community influence dropout rates at the 
elementary level?

2. Are there obstacles in the learning process at school?
3. What are the attitudes of school-going children toward learning?

Hypotheses

The hypotheses are primarily formulated to assess the quantitative method:
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H1: All variables influence the preference for teaching and support for learning (H1 denotes the 
alternative hypothesis, H0 denotes the null hypothesis).

H1: All variables are strongly correlated (H1 denotes the alternative hypothesis, H0 denotes the null 
hypothesis).

Scope of the study
According to the 2011 Census of India, 8.7% of the total population is tribal. Their traditional 

livelihoods depend on natural resources available in the core and buffer zones of forests, agriculture, and 
related activities. In West Bengal, tribal people are predominantly found in Jhargram, Bankura, Purulia, 
Birbhum, Paschim Midnapur – collectively known as the Jungal Mahal areas – as well as in South and 
Lower Bengal, including the Sundarbans and other parts of the delta region, and some areas of North 
Bengal, including the Himalayan region. A significant section of the tribal population has also migrated 
from other parts of West Bengal for occupational purposes.

Gobindapur, G-plot, is located in the southern part of South 24 Parganas, West Bengal. This study 
was conducted in the village of Satyadaspur. All communities, including higher caste groups, Muslims, 
Scheduled Castes, and Scheduled Tribes (Santal, Sabar), live together in this village. In this paper, the 
Lodha (Sabar) community is referred to as the Sabar community, based on their self-identification, 
although Sabar is a generic term. To fulfill the aim of this study, the Lodha (Sabar) community was 
selected due to the lack of willingness to study (mostly not beyond primary level education) among 
Sabar children in this village.

Methodology
A mixed-method approach was chosen to address two objectives. The first objective was assessed using 

thematic content analysis, a qualitative method. The second objective was examined through a quantitative 
method. Factor analysis (Principal Component Analysis) was used to address the second objective.

Research Design

A semi-structured questionnaire was developed based on existing literature and pilot testing. The 
questionnaire was mainly open-ended and focused on the perceptions of teachers, parents, non-teaching 
staff, NGO teachers, and guardians. However, most guardians were not aware of the reasons for their 
children’s unwillingness to attend school. The second part of the questionnaire used a three-point 
Likert scale (1 = agree, 2 = neutral, 3 = disagree). This psychometric scale consisted of 16 close-ended 
subscales. Respondents were selected from those who were attending or had attended school and were 
under 18 years old. Respondents were required to give a score out of three. Children who had never 
attended school were not included in the responses for the psychometric scale.

The field study was conducted with the consent of a local gram panchayat member, primary school 
teachers, NGO teachers, and parents of the Sabar children who were surveyed. They were informed 
about the purpose of the study. Communication took place in the local language, Bengali, as participants 
were most comfortable with it. Additionally, participants responded in the presence of their parents; one 
non-teaching staff member from the school and one NGO teacher were also interviewed. Four students 
who had pursued secondary education were included in the study to understand their perceptions 
regarding absenteeism and dropout. They were able to continue their education only after leaving the 
local area. They lived in an NGO-funded hostel while pursuing their studies.

Data Collection and Sampling Method

Qualitative methods such as semi-structured questionnaires and observation were used for data 
collection. In addition, photographic and other audio-visual documentation were conducted to support 
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the data. A three-point Likert scale was used for statistical analysis. Purposive sampling was chosen to 
select respondents. Approximately 327 people from Sabar Pally participated in this study. Participants 
were selected purposively. To understand the increasing absenteeism, irregularity, and dropout rates in 
the Sabar community, 127 children participated in the study along with their family members. Of these, 
105 children who attended the primary school located in Satyadaspur, Sabujbazar, were selected.

Data Analysis

Demographic information is presented based on the education level among 200 adult Sabars (male 
and female) and 127 children (male and female). Thematic content analysis and factor analysis were used 
for qualitative and quantitative analysis, respectively. Thematic content analysis was used to identify the 
dominant factors addressing the first two research questions. For quantitative analysis, the perceptions 
of 105 respondents who attended the aforementioned primary school were collected. Factor analysis 
addressed the aim of the third research question, as stated in the hypothesis section.

Rationale

The Sabar are recognized as one of the PVTGs due to their low literacy rate and economic and 
demographic vulnerability. The Sabar community is predominantly found in Odisha and West Bengal, 
India. Members of the Sabar community migrated to Satyadaspur, G-Plot from Mayurbhanj in Odisha 
and Paschim Medinipur. During the British period, they migrated to this area for jungle clearing, land 
reclamation, and river embankment work. Some migrated as laborers from their original homeland, 
while their primary means of survival remained hunting and gathering minor resources. Despite 
changes in their lifestyle due to acculturation with Hindu castes and other religious groups, their main 
occupation has remained largely unchanged. They continue to practice traditional occupations such 
as catching crabs, clams, fish, and honey. In fact, they are generally unaware of government upliftment 
schemes such as reservation.

Nehru Palli is a small hamlet in Satyadaspur village where Sabar, Santal, Muslim, and Hindu caste 
populations of both higher and lower social orders live together in peace and tranquility. Sabar Palli 
is located on both sides of a narrow path that divides the hamlet into Sabar Palli and the rest of the 
hamlet. The Sabars primarily live in kachha, or mud, houses. Each family was given houses and toilets 
by the government through the local Panchayat. However, as reported, they broke down the walls of the 
toilets and houses to sell the materials. Eventually, the Panchayat built common toilets by the roadside 
for their use. A primary school has been established for tribal children. Taps for safe drinking water and 
electricity are available to them.

Inside Sabar Palli, there are about 8–9 ponds and water bodies used daily by the local people, including 
the Sabars. There are four or five houses with two-story buildings where people use satellite dishes to 
watch television. Most families have kitchen gardens and livestock such as hens, cocks, and pigs.

Results
Table 1 shows the distribution of the studied Sabar population according to sex. A higher percentage 

of adult females (31.19%) and male children (19.87%) are found among the studied population compared 
to their adult male and female child counterparts, respectively.

Table 2 shows that the literacy rate among adult participants is unsatisfactory, as 74.5% of adult 
male participants have not received formal education. Only a few participants have completed their 
elementary primary education (14.29%). The literacy rate among adult female participants is similarly 
low, with 73.53% being non-literate. However, the elementary education level is comparatively better 
among the 18to less than 39 years age group, at 19.61%.
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Table 3 categorizes male child participants into three age groups: 6 to less than 10, 10 to less than 
14, and 14 to less than 18 years, comprising 47.69%, 30.76%, and 21.54% of the sample, respectively. 
The majority of these children have received up to primary education, with 76.92% of male children 
currently pursuing primary education. Dropout rates begin to rise at the upper primary level.

The primary education level among female children is comparatively lower, especially in the 10 to 
less than 14 and 14 to less than 18 age groups (32.26% and 19.35%, respectively). The dropout rate at 
the upper primary level is particularly high among female child participants.

Table 4 presents the school attendance of male children. Irregular attendance (26.15%) and dropout 
rates (46.15%) are high among male children. About 15.38% of male children, especially those aged 6 to 
less than 10 years, have never attended school. Regular attendance is the lowest among this group. The 
dropout rate is highest in the 14 to less than 18 years age group, as many in this group begin working or 
supporting their families in economic activities.

Table 5 shows that regular attendance among children aged 6 to less than 10 years is higher in 
female children (9.68%). This age group is often reluctant to attend school regularly due to the negative 
attitudes of parents, who believe that girls should not go to school because they will marry early and 
become homemakers, making education seem unnecessary. About 20.96% of female children in this 
group hardly attend school. Additionally, 27.42% of participants are dropouts, especially among female 
children in both the 6 to less than 10 and 10 to less than 14 age groups.

Students’ Preference for Teaching and Learning in School
A psychometric scale was used to assess students’ perceptions of the schools where they studied. Out 

of 127 children, 105 were selected as they attended primary school. These children either continued 
attending or left school. The results relate to students’ preferences for teaching and their desire to learn. 
The findings are based on two processes: 1. reliability analysis and 2. factor analysis.

Reliability Test 

SPSS 18 was used to analyze the psychometric scale in this study. The reliability test indicates the con-
sistency of variables for the respondents. All items on the psychometric scale are based on a three-point 
Likert scale (1 = Agree, 2 = Neutral, 3 = Disagree). The Cronbach’s alpha value of 0.647 indicates a 
good fit for the scale and makes it suitable for further analysis.

Factor Analysis

In addition to correlation analysis, the 16 items of the psychometric scale related to respondents’ 
attitudes regarding teaching preference and support for learning were examined. These 16 items were 
divided into two categories for each group, with 8 items each: preference for teaching and support for 
learning. The responses were analyzed using principal component analysis with the varimax rotation 
method. Assumptions were tested through normality, variable correlations, the Kaiser-Meyer-Olkin 
measure, and Bartlett’s test.

First Category
After principal component analysis, the first group (preference for teaching) produced three latent 

variables based on eigenvalues greater than 1: PC1, PC2, and PC3, instead of the original 8 items. These 
latent variables accounted for 62.21% of the total variance, with PC1 explaining 34.57%, PC2 14.81%, 
and PC3 12.81%. The scree plot shows the highest principal component as an elbow, with the first three 
components accounting for the largest variances, while the remaining components contribute smaller 
amounts to the total variance.
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Second Category
The second category, support for learning, accounted for 58.77% of the total variance. The three 

latent variables explained the variance as follows: PC1 (23.70%), PC2 (18.57%), and PC3 (16.49%). The 
scree plot indicates the highest number of components in the first three points, with the line descending 
for PC1, PC2, and PC3, and  the remaining components accounting for smaller portions of the variance.

Dimension reduction methods such as principal component analysis help visualize high-dimensional 
data by highlighting the most important variance in the first few principal components.

In the first category, preference for teaching, the KMO value is 0.732, indicating good sampling 
adequacy. The Bartlett’s Test value (χ²(28) = 145.308, p < 0.000) shows that the matrix is not an identity 
matrix. Both values meet the assumptions required to perform PCA. Another category assesses support 
for learning among respondents. The Kaiser-Meyer-Olkin measure of sampling adequacy is 0.519, and 
the significance level (χ²(28) = 98.257, p< 0.000) indicates moderate sampling adequacy. The results 
show that the variables are sufficiently correlated to perform 

Principal Component Analysis.
In Table 6, Components 1, 2, and 3 represent the influential variables in each group: highly 

influential, moderately influential, and less influential, respectively. In the rotated component matrix 
for preference for teaching, PC1 reflects active participation of teachers in teaching, with Q2 (Teachers 
gave attention if I did not understand anything) (0.774), Q3 (Teachers taught us easily) (0.758), and Q7 
(All teachers pay attention equally to all students in class) (0.739) being highly correlated. PC2 mainly 
presents respondents’ opinions regarding teaching, with moderate correlations for Q5 (Teachers scold 
us too much) (0.786) and Q6 (Teachers encourage us to do extracurricular activities) (0.779). PC3 
reveals students’ performance regarding teaching and classes, with Q4 (Never beat us) (0.705) and Q8 
(I can understand classes) (0.715) showing lower correlations in PC3.

Similarly, support for learning presents distinct components. PC1 represents the school environment 
and is highly positively correlated with Q11 (There are adequate benches, blackboard, and other 
accessories) (0.757) and Q10 (I dislike study) (0.722), while Q12 (Dislike mid-day meal) (-0.680) is 
negatively correlated. PC2 is correlated with Q14 (Parents said to leave school) (0.874) and Q15 (Parents 
discourage studying) (0.779), reflecting parents’ opinions regarding study. PC3 shows students’ opinions 
of learning, with high correlations for Q13 (School is far away from our home) (0.778) and Q9 (I face 
obstacles to studying in another language) (-0.759).

Table 7 presents the composite index, which accounts for three codes and the frequency of 
respondents. These codes mainly indicate the orientation of each group as a whole. The tendency of 
respondents toward preferences in teaching and support for learning is presented through these codes.

In the composite index, codes are formed based on the median value: 1 = less preferred for teaching, 
2 = moderately preferred for teaching, and 3 = strongly preferred for teaching. The median value is 
0.4457. The values for each code are: 1. Lowest = 0, 2. 0 to 0.44, and 3. 0.44 and above. 37.1% of 
respondents gave weight to code 1, indicating less preference for teaching.

In Category B, support for learning, the median value is 0.177, which is used to form codes for the 
composite index: 1. Lowest = 0, 2. 0 to 0.177, and 3. 0.177 and above. The index codes indicate 1 = 
less interest in learning, 2 = moderate interest in learning, and 3 = strong interest in learning. Each sub-
scale was weighted by the respondents. 49.5% of respondents gave weight to code 3, expressing strong 
support for learning.

In Table 8, the group is primarily prepared to understand students’ preferences regarding teaching. 
In the correlation matrix, there is no significant correlation among the variables, indicating that all 
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questionnaires are distinct from each other.

In Table 9, the correlations among the variables are not significant, but the variable values differ 
from each other. However, 56 students (53.33%) stated that earning is more important than education. 
Additionally, 7.58% of respondents disagreed that their parents interrupt their studies. Their parents do 
not tell them to leave school or discourage them from pursuing their studies.

Principal component analysis supported the first hypothesis and rejected the alternative hypothesis. 
In this factor analysis, only three questions from each category are highly correlated. In the first category, 
Q2 (Teachers give attention if students do not understand something) (0.774), Q3 (Teachers teach us 
in an easy manner) (0.758), and Q7 (All teachers pay equal attention to all students in class) (0.739) are 
the most influential questions.

In the second category, support for learning, the most influential questions are Q11 (There are 
adequate benches, blackboards, and other accessories) (0.757), Q10 (I dislike studying) (0.722), and Q12 
(Dislike mid-day meal) (-0.680). The null hypotheses have been accepted, indicating that all variables are 
not strongly correlated but have different values from each other.

Table 10 shows that the primary occupation of this community is collecting and selling crabs. They 
usually collect crabs together in groups. Teenagers initially assist adults in collecting crabs and gradually 
take on leading roles within the group. This table shows that 66.32% of the studied population is 
engaged in the primary occupation of catching crabs, while secondary and tertiary occupations revolve 
around collecting honey and clams, respectively.

Table 11 presents data on the collection of forest resources and the catching of crabs, clams, and similar 
items, which are major sources of livelihood. Adult women participate equally with men in collecting 
minor forest resources for survival. Throughout the year, they catch and sell crabs and clams. However, 
they withdraw from these occupations when newly married, pregnant, or in the early days of motherhood. 
Approximately 27.45% of women earn income from collecting and catching crabs, honey, and clams.

Table 12 shows the collection of minor forest resources and the catching of crabs and clams by male 
children and teenagers. Participation in collecting minor non-timber forest resources and catching crabs 
and clams is also observed among children and teenagers. This is a primary reason for school dropout 
and irregular attendance. Children begin engaging in catching crabs and clams at an early age. The table 
indicates that 18.46% of children, especially those aged 14–17, prefer to catch crabs, while the 6–9 age 
group mainly collects clams from riversides for sale.

Table 13 shows that minor female children generally stay at home to take care of household work in 
the absence of their parents, who are away for 7 to 10 days to catch crabs. During this period, the girls 
rarely attend school and collect crabs and clams from the riverside. The table indicates that most minor 
girl participants are not involved in any occupation. However, 27.41% of girls collect clams from nearby 
riversides and sell them for pocket money.

Table 14 indicates that the Sabar community depends on three types of natural resources for their 
livelihood. They usually collect forest resources such as fagots (mainly for their own consumption), 
honey, fish, crabs, clams, and many other items. Catching crabs is their primary occupation, and children 
are also involved. They join adult groups to collect crabs. The crabs are sold to the owners of the crab 
businesses (‘arotdar’). Generally, 10–12 people use a boat as transportation during their crab-collecting 
trips. At least two people are required to catch crabs: one person watches the surroundings while the 
other catches the crabs from the holes.

First, they widen the hole using a digging bar and then use forceps or sharp curved iron tools to pick 
up the crabs. The crabs are immediately tied with jute or plastic rope. In this way, they catch the crabs 
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and collect them in a bag. Before setting sail, all necessary accessories for cooking, storing food, and other 
materials needed for living 10–12 days are stored in the boat. After selling crabs, clams, and other items, 
the money is distributed equally among the group members after deducting the rent for the mechanized 
boat, the cost of food, fuel, drinking water, and other expenses. Teenagers from the Sabar community 
also join adult groups to catch crabs, clamsor mussels, and fish. Fish is collected mainly for their own 
consumption. During low tide (mara kotal), they used to go catch crabs. Sometimes they chose interior 
areas near the forest reserve or core areas of the forest, which are risk zones where they could be killed by 
tigers or crocodiles. During high tide (bhora kotal), people are unable to reach these areas because they are 
flooded by the river. Each team is able to collect an average of 2–3 kg of crabs per day and can earn about 
Rs. 500–1,000 per day when they go to catch crabs, clams, and similar items. They usually reach the 
riverside where clamsand mussels can be collected. They collect 5–10 kg of clamsor mussels each day and 
sell them to the ‘arotdar’ at an average price of 100 rupees per kg. This occupation is considered secondary, 
as they engage in it only during the off-season for crab catching. Various types of small fish are caught from 
the river for their own consumption. In March and April, they collect honey from the forest. Each group 
collects around 10 to 15 kg of honey every year. Each person can sell 2–3 kg of honey on average and earn 
200 to 300 rupees. Occasionally, a few minor girls and boys join the group for honey collection.

Table 15 shows that forest resources cannot be obtained equally throughout the year because of the 
distinct features of each season. Aquatic creatures such as crabs and clams are collected from areas where 
the water level rises during high tide and recedes during low tide. Winter is the ideal time for hunters, 
while the monsoon is an unprofitable season because the river water does not recede. In the summer, 
people prefer to collect honey for two months, as catching crabs is difficult during that time. The table 
shows that adult participants earn more than children in every season.

From the table, it appears that the earnings of both adults and children (including teenagers) are 
lucrative, but in reality, their actual per day income is much lower. They earn this amount per trip, with 
each trip lasting around 2 to 10 days depending on the natural resources. On average, they are able to 
collector catch natural resources 1 to 3 times per month. Seasonal restrictions on entering the forest or 
the unavailability of forest resources in some seasons further reduce their earning potential.

ii. Dislike of staying in a confined place
The main reason for disliking staying in a confined place for a long time, such as school, is evident. 

Although their names are registered at the school, many students are irregular, and some do not attend 
at all. School teachers visit each house to encourage attendance. The school is located in the center of the 
village, so most students are from the village itself. One teacher expressed concern, saying, “After coming 
to school, they jump over wells to escape and spend the whole day gambling outside for entertainment.”

Children from Sabar Palli are especially reluctant to attend school regularly. As their parents leave 
home for long periods to catch crabs, there is no one to supervise their education. The children take 
advantage of this by not attending school. Sometimes, due to the teachers’ efforts, they enter the school, 
leave their bags inside, and then run outside. They come to school mainly for the mid-day meal and then 
return home. This study shows that children gradually leave school as they grow from kids to teenagers 
because the government primary school provides only elementary education. Once a student becomes 
absent, they often drop out in class IV or V.

iii. Fear in the traditional education system in school
Sabar children show increased irregularity in school due to a lack of interest in the traditional 

education system. They attend school, but it does not offer an open environment where they can move 
freely and spend time playing, as they prefer. The use of chalk, duster, and blackboard does not impart 
knowledge about catching sea animals or collecting forest resources, which are the Sabar community’s 



Dalui D., Choudhury S., Chakrabarti N. K., Pal B., Bagchi T. / Antrocom Online Journal of Anthropology, vol. 21 n. 2 (Winter 2025) 313-331 323

inherited and time-tested traditional knowledge systems. Furthermore, the formal education system 
does not provide the pleasure they derive from nature. Parental sluggishness also creates a barrier, 
making it difficult to break away from conventional lifestyles and support the next generation through 
education. One teacher notes, “Few children from this community remain in the classroom regularly, 
but they do not actively participate in classes.”

iv. Dislike of being grouped with other caste communities
School is a place that fosters association through interaction with new children and serves as a 

foundation for the initial process of socialization. To nurture and develop personality and behavior, 
school provides an environment for all pupils from an early age. However, Sabar children prefer to 
stay only with others from their own community. In the classroom, they do not share benches with 
children from other communities, choosing instead to “sit alone” rather than “with a group.” This 
segregated mindset stems from their unwillingness, shyness, and discomfort in interacting freely with 
other communities. For example, a student in class III from the Sabar community was observed sitting 
alone in a corner of the bench, bringing an infant as her companion. During the research, one Sabar girl 
was found sitting alone on a corner bench to avoid interacting with girls from other communities, even 
bringing her infant sister as company.

v. Importance of earning over studying
The Sabar children, especially boys, often go crab catching with older groups. They regularly earn 

at least Rs. 200. This is one of the main reasons for school dropout, as education does not provide 
immediate income, whereas they can easily earn money by selling minor non-timber forest products 
such as crabs and clams. They spend their earnings as they wish, rarely contributing to their families. 
Boys are given more preference because they can pursue traditional occupations and earn money. In 
contrast, girls tend to drop out because they do not receive family support after primary education. 
Secondary schools are located about 5 to 6 km away from their homes. Parents are unwilling to send 
their daughters due to the cost of education. Additionally, mothers especially prefer their daughters to 
handle domestic work in their absence.

vi. Consuming alcohol and other intoxicants

One of the most dangerous consequences of childhood earning is addiction to alcohol, gutkha (a 
chewable tobacco product), and smoking cigarettes or bidis. Parents consume local or deshi alcohol, 
which is readily available nearby. They also prefer traditional alcoholic drinks like haria (rice beer). 
Every child starts consuming these unhygienic intoxicants. All adults, regardless of gender, consume 
haria and other alcoholic beverages as part of their customs and traditions. Sometimes, intoxicated 
parents give alcohol to crying infants as a substitute for water, showing a complete lack of awareness 
of the harm it can cause. As a result, children are exposed to alcohol from a very young age. Parents 
are unaware of the adverse health and psychosocial effects of alcohol consumption. Another serious 
addiction among these children is chewing gutkha and smoking bidis and cigarettes.

vii. Lack of awareness among parents
The main hindrance to the advancement of their children’s education is that parents do not believe 

education can improve their well-being. They prefer to maintain their customary lifestyle and forest-
based livelihood. Some parents, however, understand the importance of education and send their 
children to school. In this context, girls are more interested in continuing their studies, while boys are 
less eager, as they have better income opportunities through their traditional occupations.

viii. Child Marriage (major cause of dropout)
The study shows that mainly girls are married before the age of 18, and love marriages are very 
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common. In the absence of their parents, Sabar maidens form relationships with young bachelors. 
Although parents are aware of the legal age for marriage, they are unable to prevent child marriage due 
to the demands of their occupation and livelihood patterns. Moreover, young boys, who begin earning 
at an early age, do not concern themselves with the expenses of their newly formed families.

ix. Role of NGOs in the Upliftment of Sabar Children
Non-governmental organizations continuously support Sabar children in their upliftment by 

providing non-formal education. The NGOs conduct morning tutorial classes from 7:00 a.m. to 9:00 
a.m. for Sabar children in collaboration with government primary schools. Moreover, these NGOs pay 
attention to the children’s nutrition and health by providing nutritious supplementary food and milk at 
the end of each tutorial class. To promote cleanliness and hygiene, they arrange for each child to bathe 
with soap and shampoo twice a week.

The attendance of Sabar children in school is mostly irregular. Therefore, the teachers and staff of 
the NGOs monitor attendance and use various teaching tools – such as singing, dancing, and recitation 
in the children’s own language – to make learning enjoyable and reduce the burden of education. 
However, these efforts are not always successful due to the adverse influence of parents, who often do 
not encourage education or send their children to tutorial classes. Parents are generally not concerned 
about their children’s health, and many children become addicted to gutkha and alcohol from a young 
age, with parents rarely opposing this harmful practice. Children are often introduced to alcoholic 
beverages by their parents.

Additionally, children earn money by selling crabs, clams, and other minor forest resources, and 
by collecting sea animals during childhood with their parents’ consent. The parents do not oppose 
child labor, even though it is not permitted by law. All these factors contribute to school dropouts and 
irregular attendance. However, some improvement has been observed due to the efforts of the NGOs.

The NGOs have taken significant initiatives to raise awareness among parents. The proverb 
“Educating women means educating a generation” guides their efforts. The NGOs have started evening 
schools (3:00 p.m. to 6:00 p.m.) for adult women, mainly mothers, providing basic education such as 
counting, reading, and writing. These classes are held four days a week. This initiative has produced 
positive results, as the regular attendance of Sabar students in school has gradually increased. The 
children now remain in school until break time, although most leave after the mid-day meal.

Discussion
The outcome of this study shows that school dropout occurs generation after generation. In the 

adult group, both male and female participants mostly belong to the non-literate category, including 
those who can only sign their names without any formal education. A few adult women, especially 
mothers, became literate through NGO initiatives, although they never attended school. A few women 
completed secondary and higher secondary education after marriage. They are more aware of and 
attentive to their children’s education and are reluctant to confine their children at home during school 
hours or send them to participate in economic activities alongside adults.

Most non-literate or less educated parents are not interested in their children’s education because they 
want to maintain their occupational legacy, which is also a major source of income. Lack of guidance 
and the availability of forest resources are the main reasons for their detachment from school. In fact, 
parents encourage their children to collect crabs, clams, fish, and other minor forest resources from an 
early age. Earning money is considered more important than their children’s studies.

On the other hand, formal education, especially in schools, does not attract the children. Apart from 
the mid-day meal, schools are seen as places of confinement, with limited opportunities to interact with 
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their own community in the classroom and fear of other communities. Only a different environment 
can help shift their mindset away from dependence on forest resources, at least during their childhood. 
Hopefully, this will help reduce dropout rates and absenteeism.

Conclusion
The 86th Amendment Act, 2002, made free and compulsory elementary education a fundamental 

right (Article 21A) in the Indian Constitution. It was enacted with the goal of providing free and 
compulsory education to all children aged 6 to 14 years. Additionally, the mid-day meal scheme was 
introduced to provide nutrition and help students concentrate on learning. This scheme also fosters 
equality by distributing the same meal to all students from different communities, attracting children 
to formal elementary education.

High rates of absenteeism and dropout push children into an uncertain future, as those who leave 
school are often compelled to adopt traditional occupations that are difficult and hazardous. Many 
people lose their lives due to attacks by wild animals, particularly tigers and crocodiles. Besides these life 
risks, the consumption of alcohol and chewing of gutkha from a very early age are harmful to children’s 
health. Their palms are often wounded by the sharp claws of crabs, yet they must continue working. 
They use herbal medicines to treat wounds on their palms and other parts of their bodies, but the efficacy 
of these herbal medicines has not been clinically tested.

NGOs play a pivotal role in attracting Sabar children to education. Two NGOs provide tutorial 
classes in the morning from 7:00 a.m. to 9:00 a.m. Local teachers are appointed to teach these children 
and pick up Sabar children from their homes, regardless of their grade level. The NGOs provide 
these teachers with basic training in teaching methods. The teaching activities follow a constructivist 
pedagogy, using props and activities to actively and directly involve students. This approach makes the 
teaching and learning process easier. After the tutorial classes, students receive food such as cake, biscuits, 
milk, Bengal grams, puffed rice, and khichuri (a mixture of rice, pulses, and seasonal vegetables), which 
provides a balanced and supplementary diet. The menu varies from day to day. Twice a week, teachers 
arrange a thorough bath for all children using soap, shampoo, and hair oil. Notably, children – especially 
girls – who attend school irregularly, attend the tutorial classes regularly. In this way, the dropout rate 
among children is partially reduced.

A constructivist learning environment can help children concentrate on their studies. Traditional 
education in schools does not interest them. Interactive participation between teachers and students 
in the classroom helps create a friendly environment and fosters strong bonds between teachers and 
peer groups. Teachers must present familiar objects that children can easily visualize and relate to their 
community, culture, society, and language.

Moreover, government initiatives to expand awareness about education and the well-being of the 
downtrodden are urgently needed. The state has a responsibility to mobilize and promote progress in 
every corner of society. In addition to educational schemes, the government has introduced initiatives 
such as health awareness programs, anti-drug campaigns, and alternative job opportunities that are 
culturally appropriate and less hazardous. Encouraging savings in banks and recruiting teachers from 
the Sabar community for schools are also necessary to protect and advance the Sabar community, 
especially their children, in all aspects, including education. This community is not only educationally 
disadvantaged but also socially and economically marginalized. Along with educational progress, socio-
economic development is also required to help this community advance in all walks of life.
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Tables and Figures:
Demographic Information:

Table 1: Distribution of participants based on Sex

Sex Number of participants Percentage (%)

Adult Male 98 29.96

Adult Female 102 31.19

Male Children
(Including teenagers)

65 19.87

Female Children
(Including teenagers)

62 18.96

Total 327
Figure within parenthesis indicates percentage of horizontal row/line (Source: field data). 

Table 2: Level of education of adult male and female participants
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Table 3: Level of education of the Sabar male and female children of studied population
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Figure within parenthesis indicates percentage of horizontal row/line (Source: field data). 
*This segment is not children in strict sense but at the same time this population are not attending the age of adulthood. They are actually 
teenagers.

Table 4: Attendance of male children in school

Male children
N=65

Never Regular Irregular 
(7 days per month 

or less)

Dropout

6 to less than 10 10 (15.38%) 3 (4.61%) 8 (12.31%) 10 (15.38%)

10 to less than 14 1 (1.54%) 2(3.08%) 8 (12.31%) 9 (13.85%)

14 to less than 18* 1(1.54%) 1 (1.54%) 1(1.54%) 11 (16.92%)

Total 12 (18.46%) 6 (9.23%) 17 (26.15%) 30 (46.15%)
 Figure within parenthesis indicates percentage of horizontal row/line (Source: field data). 

Table 5: Attendance of female children

Female children
N= 62 Never Regular Irregular

(7 days per month or less) Dropout

6 to less than 10 3 (4.83%) 6 (9.68%) 13 (20.96%) 8 (12.90%)

10 to less than 14 3(4.83%) 5 (8.06%) 3(4.84%) 9 (14.52%)

14 to less than 18* 4 (6.45%) 1 (1.61%) 1(1.61%) 6 (9.68%)

Total 10 (16.13%) 12 (19.35%) 17 (27.41%) 23 (37.10%)
Figure within parenthesis indicates percentage of horizontal row/line (Source: field data). 
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First Category						       Second Category

  

Table 6: Rotated Component Matrix:

preference for 
teaching

Components support for 
learning

Components

1 2 3 1 2 3

Q2 .774 .211 Q11 .757 .161 .222

Q3 .758 .322 Q10 .722 .105

Q7 .739 .138 .141 Q12 -.680 .111 .346

Q5 .175 .786 .222 Q14 .874

Q6 .143 .779 Q15 .133 .779 -.141

Q8 .152 .145 .715 Q13 .778

Q4 .221 .705 Q9 .148 -.759

Q1 .504 .610 Q16 .323 .424

Table 7: preference for teaching and support for learning composite index:
preference for teaching support for learning

Code Frequency Percentage Code Frequency Percentage
1 39 37.1 1 50 47.6
2 28 26.7 2 03 2.9
3 38 36.2 3 52 49.5

Table 8: Preference on Teaching:
Correlation Matrix

Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8
Correlation Q1 1.000 .141 .246 .211 .455 .174 .183 .319

Q2 .141 1.000 .453 .218 .304 .200 .370 .158
Q3 .246 .453 1.000 .269 .194 .110 .467 .308
Q4 .211 .218 .269 1.000 .172 .051 .186 .291
Q5 .455 .304 .194 .172 1.000 .393 .256 .199
Q6 .174 .200 .110 .051 .393 1.000 .170 .192
Q7 .183 .370 .467 .186 .256 .170 1.000 .248
Q8 .319 .158 .308 .291 .199 .192 .248 1.000
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Table 9: Support for Learning:
Correlation Matrix

Q9 Q10 Q11 Q12 Q13 Q14 Q15 Q16
Correlation Q9 1.000 .010 -.094 -.123 -.384 .060 .122 -.095

Q10 .010 1.000 .335 -.251 -.112 .047 .189 .051
Q11 -.094 .335 1.000 -.286 .062 .179 .139 .042
Q12 -.123 -.251 -.286 1.000 .238 -.027 -.043 .095
Q13 -.384 -.112 .062 .238 1.000 -.103 -.080 .115
Q14 .060 .047 .179 -.027 -.103 1.000 .492 .197
Q15 .122 .189 .139 -.043 -.080 .492 1.000 -.049
Q16 -.095 .051 .042 .095 .115 .197 -.049 1.000

Table 10: collection of minor forest resources including catching of crabs by adult male

Age group in years 
(18-60 and above= 98)

Crab Honey Both Clams Crab, 
Honey and 

Clams

Crab and 
Clams

Honey 
and 

Clams

None

18- less than 39 5 (5.10%) 0 2(2.04%) 5 (5.10%) 34 (34.69%) 6(6.12%) 0 0

39- less than 60 2 (2.04%) 0 0 1(1.02%) 25 (25.51%) 2(2.04%) 0 0

60 and above 1 (1.02%) 0 0 2(2.04%) 6 (6.12%) 1(1.02%) 0 6(6.12%)

Total 8 (8.16%) 0 2 (2.04%) 8 (8.16%) 65 (66.32%) 9 (9.18%) 0 6(6.12%)
Figure within parenthesis indicates percentage of horizontal row/line (Source: field data). 

Table 11: collection of minor forest resources including catching of crabs by adult female
Age group in 

years (18-60 and 
above= 102)

Crab Honey Both Clams Crab, 
Honey and 

Clams

Crab and 
Clams

Honey 
and clams

None

18- less than 39 10 (9.80%) 0 1(0.98%) 10(9.80%) 19 
(18.62%)

5(4.90%) 10.98%) 23 (22.54%)

39- less than 60 2 (1.96%) 0 0 1(0.98%) 4 (3.92%) 4(3.92%) 0 8 (7.84%)
60 and above 1 (0.98%) 0 0 1(0.98%) 5 (4.90%) 3 (2.94%) 0 04(3.92%)

Total 13 
(12.74%)

0 1(0.98%) 12 
(11.76%)

28 
(27.45%)

12 
(11.76%)

1 (0.98%) 35 (34.31%)

Figure within parenthesis indicates percentage of horizontal row/line (Source: field data). 

Table 12: collection of minor forest resources including catching of crabs by male children
Age group in 

years
 (6-18 = 65)

Crab Honey Crabs 
and 

Honey

Clams Crab, 
Honey 

and Clams

Crab and 
Clams

Honey 
and 

Clams

None

6 to less than 10 1 (1.53%) 0 0 6 (9.23%) 0 3(4.61%) 0 20 (30.76%)
10-less than 14 4 (6.15%) 0 0 5 (7.69%) 1(1.53%) 1(1.53%) 0 9 (13.84%)
14- less than 18 7 (10.76%) 0 0 1 (1.53%) 5(7.69%) 0 0 2 (3.07%)

Total 12 
(18.46%)

0 0 12 
(18.46%)

6 (9.23%) 4 (6.15%) 0 31 (47.69%)

Figure within parenthesis indicates percentage of horizontal row/line (Source: field data). 
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Table 13: collection of minor forest resources including catching of crabs by female children

Age group in 
years

 (6-18 = 62)

Crab Honey Both Clams Crab, 
Honey 

and 
Clams

Crab and 
Clams

Honey 
and 

Clams

None

6 to less than 10 1 (1.61%) 0 0 9 (14.51%) 0 3(4.83%) 0 17(27.41%)
10-less than 14 2 (3.22%) 0 0 5 (8.06%) 0 6(9.67%) 0 7 (11.29%)
14- less than 18 3 (4.83%) 0 0 3 (4.83%) 0 3(4.83%) 0 3(4.83%)

Total 6 (9.67%) 0 0 17 (27.41%) 0 12(19.35%) 0 27 
(43.54%)

Figure within parenthesis indicates percentage of horizontal row/line (Source: field data). 

Table 14: Average quantum of collection of minor forest resources and catching of crabs, clams etc. as well as per day 
earning of adult and children (including teenagers)

Population Primary Occupation Secondary occupation Tertiary Occupation

average selling 
crabs/trip (in 

kg.)

average 
income/ trip 
(in rupees)

Average selling 
of honey/ trip 

(in kg.)

average 
income/ trip
(In rupees)

Average selling 
clams/ per trip

(In kg.)

average 
income/ trip

(in rupees

Adult Male 2-3 500- 1000 1-2 kg. 100-200 2-3 kg. 200-300

Adult Female 2-3 500-1000 2-3kg. 200-300 1-2 kg. 200-300

Male Children 
(including 
teenagers)

1-2 kg. 200-400 1-2 kg. 100-200 0 0

Female Children
(Including 
teenagers)

0.5-1 kg. 200-300 1-2 kg. 100-200 0 0

 (Source: field data). 

Table 15: Earning in distinguish seasons:

Age group Earning in Summer (in rupees) Earning in Monsoon
(in rupees)

Earning in Winter 
(in rupees)

Adult Male 300-800 100-200 500-1000

Adult Female 300-800 100-200 500-1000

Male children
(Including 
teenagers)

100-200 50-100 200-400

Female children
(Including 
teenagers)

100-200 30-50 200-300

(Source: field data)


